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Unit Number

3

Unit Title

Drama in Different times and Cultures (Spain 1990)

LEARNING OBJECTIVES:

MAKING Learning Objectives:

To devise a 3 minute piece of drama based on the form and structure of
Blood Wedding by Lorca

To explore the ideas, themes and characterisation using explorative
strategies

PERFORMING Learning Objectives:

To perform a 3 minutes piece of drama based on the form and structure of
Blood Wedding by Lorca
To perform with an increasing range of theatre conventions

RESPONDING Learning Objectives:

To use technical terminology when talking about the drama presented
To compare and contrast the way in which ideas, themes and characters
are presented in performance

LEARNING OUTCOMES:

MAKING Learning Outcomes:

will have devised a 3 minute piece of drama based on the form and
structure of Blood Wedding by Lorca

will have explored ideas, themes and characterisation using explorative
strategies

PERFORMING Learning Outcomes:

will have performed a 3 minute piece of drama based on the form and
structure of Blood Wedding by Lorca
will have performed with an increasing range of theatre conventions

RESPONDING Learning Outcomes:

will have used technical terminology when talking about the drama
presented

will have compared and contrasted the way in which ideas, themes and
characters were presented in performance

Resources

copy of Blood Wedding By Lorca
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CD player
CDs
Evaluation sheet one and two

Literacy

16. work collaboratively to devise and present pieces which maintain the
attention of an audience

17. extend their spoken repertoire by experimenting with language in different
roles and dramatic contexts

19. reflect on and evaluate their own presentations (and those of others)
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Drama in Different times and

Unit Name cultures

Year 7

Duration of lesson

55 minutes

Lesson Reference

Term 3

1of6

Link to previous lesson: Unit 2 Performing a Play. Exploring ideas, themes and characters in a naturalistic context

Learning Objectives:

Assessment Methods:

To devise a 3 minute piece of drama based on the
form and structure of Blood Wedding by Lorca

To explore the ideas, themes and characterisation

using explorative strategies

Questioning

Peer questioning

Learning Outcomes by the end of the lesson:

Outcome of the task

ALL

MOST

SOME

Will have used explorative strategies

and theatre conventions as modelled

Will have used explorative strategies
and theatre conventions developing
their own ideas about characters as

well as the effect of different forms

Will have used explorative strategies
and theatre conventions interpreting
ideas about characters and their
presentation as well as the effect of
different forms is to have on an

audience
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TIME SEQUENCE OF MAIN ACTIVITIES DIFFERENTIATION RESOURCES
MINS
Technical skills task: voice and movement Pens and card
Range of pupils selected to | (optional)
Mind-map: Everything to do with Spain. walk through the plot of the
Discuss Spanish culture. Discuss Spain in rural | play
4 min 1900.
Focus on slow-motion
Teacher to outline the plot of Blood Wedding transitions
1min Still images of: marriage/ murder/ betrayal/
heaven/ hell. Levels of questions asked
to the student in the
5 min Hot-seating The Bride-Groom. Mother. Father. | hot-seat
Bride. Leonardo.
10 min Role-Play: The Bride groom and Mother.
Father of the Bride and Bride. Bridegroom and | Ability to sustain the
Bride. Bride and Leonardo. role-play 2-8 improvised
10 min lines
Peer Performance: Group 1 show 2 etc. (optional)
10 min Conventions: form and structure (Optional task)
Scene 1 — cross-cutting duologues Consolidation of roles
10 min Scene 2 — use of chorus / song (e.g. the cow | through status and statues
kick Nelly in the Belly in the Barn creating a community
Scene 3 - use of symbolism - what is
symbolism?
5 min Plenary: Peer questioning about cross-cutting,
use of chorus and use of symbolism
Homework: Find 3 pictures by the Artist Salividor Dali (write it in your planner)

Extension to next lesson: Creating still images from Dali’s paintings
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Unit Name

Duration of lesson 55 minutes Lesson Reference

Drama in Different Times and

Cultures Year

Link to previous lesson:

7 Term

20f6

3

Learning Objectives:

Assessment Methods:

To devise a 3 minute piece of drama based on the
form and structure of Blood Wedding by Lorca

To explore the ideas, themes and characterisation
using explorative strategies

Learning Outcomes by the end of the lesson:

ALL MOST

SOME

TIME
MINS

SEQUENCE OF MAIN ACTIVITIES

DIFFERENTIATION

RESOURCES

10 mins

5 mins

5 mins

5 mins

5 mins

10 mins

10 mins

Still images from Dali paintings.

Analyse the different between naturalistic still
images and in comparison with the abstract nature
of the still images they have just created.

Re-create Still images of: marriage/ murder/
betrayal/ heaven/ hell but this time with a Dali style
evident in each one.

Groups should be able to form one still image to
another. This transition can add to the meaning of
the image depending on the pace.

Discuss the idea of ‘blood is thicker than water.

Explore how to dramatically communicate this idea
to an audience using symbolic gestures and slow
motion movement accompanied by rhythmically
clapping and stamping

(basis of scene 3)

Based on the themes of love and hate and using
the characters of The Bride groom. The Bride.
Mother. Father of the Bride and Leonardo.

Create a vocal chorus to show the conflict between
the characters and the conflict of love and hate.
(basis of scene 2)

Explore the idea of obedience within the context of
the role plays that a cross-cut
(Basis of Scene 1)

Rehearsal

Scene 1 —give it a title — translate it into Spanish
Scene 2 — give it a title — translate it into Spanish
Scene 3 — give it a title — translate it into Spanish

Record the practical work in the form of a
storyboard annotating sketches with key line of
dialogue

Homework:

to complete storyboards

Extension to next lesson: Performance of devised work
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Unit Name Cultures

Duration

of lesson 55 minutes

Link to previous lesson
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Year 7 Term 3
Lesson Reference 30f6

Learning

Objectives:

Assessment Methods:

Learning

To perform a 3 minutes piece of drama based on
the form and structure of Blood Wedding by Lorca
To perform with an increasing range of theatre
conventions

Outcomes by the end of the lesson:

Video assessment

ALL MOST SOME

TIME SEQUENCE OF MAIN ACTIVITIES DIFFERENTIATION RESOURCES
MINS
10 min Rehearsal of work
10 min Group 1
- preview
- examination
10 min Group 2
- preview
- examination
10 min Group 3
- preview
- examination
15min Plenary: Discussion about live performance
Homework: Create a poster to advertise your performance reflecting the main idea you are communicating

Extension to next lesson:

Performance of Group 4, 5 and 6
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Drama in Different Times and
Unit Name Cultures Year 7 Term 3

Duration of lesson 55 minutes Lesson Reference 4 of 6

Link to previous lesson:

Learning Objectives: Assessment Methods:

To perform a 3 minutes piece of drama based on | Video assessment
the form and structure of Blood Wedding by Lorca
To perform with an increasing range of theatre
conventions

Learning Outcomes by the end of the lesson:

ALL MOST SOME
TIME SEQUENCE OF MAIN ACTIVITIES DIFFERENTIATION RESOURCES
MINS
10 min Rehearsal of work
10 min Group 4
- preview
- examination
10 min Group 5
- preview
- examination
10 min Group 6
- preview
- examination
15 min Plenary: Discussion about live performance

Homework: Create a poster to advertise your performance reflecting the main idea you are communicating

Extension to next lesson:  Evaluation of performance work
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Drama in Different Times

Unit Name and Cultures Year 7 Term 3

Duration of lesson 55 minutes Lesson Reference 50f6

Link to previous lesson:

Learning Objectives: Assessment Methods:

To use technical terminology when talking Through questioning
about the drama presented Through written work
To compare and contrast the way in which

ideas, themes and characters are

presented in performance

Learning Outcomes by the end of the lesson:

ALL MOST SOME
Will  watch  back their own | Will use technical terminology when | Will compare and contrast how ideas
performance. evaluating. and themes are presented in their
Will evaluate their own performance. performances.
TIME SEQUENCE OF MAIN ACTIVITIES DIFFERENTIATION RESOURCES
MINS
5 mins Register Planner
10 mins Key words Key words + blue tac
Key words on display to
20 mins Watch back and discuss on video assist with spelling Video + TV
15 mins Evaluation sheet one: Focussed on my | Clear questions to help Evaluation sheets
contribution and our group pupils evaluate their work
Extension Discuss the impact of lighting the piece could have
task on the work

Homework: to read over work written in lesson

Extension to next lesson: Evaluation two sheet
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Drama in Different Times

Unit Name and Cultures

Duration of lesson 55 minutes

Link to previous lesson:

Year 7 Term 3

Lesson Reference 6 of 6

Learning Objectives:

Assessment Methods:

To use technical terminology when talking
about the drama presented

To compare and contrast the way in which
ideas, themes and characters are
presented in performance

Learning Outcomes by the end of the lesson:

Through questioning

Through written work

ALL MOST SOME
Will  watch  back their own | Will use technical terminology when | Will compare and contrast how ideas
performance. evaluating. and themes are presented in their

Will evaluate their own performance.

performances.

TIME SEQUENCE OF MAIN ACTIVITIES DIFFERENTIATION RESOURCES
MINS
Register Planner
5 mins
Key words Key words on display to Key words + blue tac
10 mins assist with spelling
Watch back and discuss on video Video + TV
20 mins Clear questions to help
Evaluation sheet one: Focussed on my | pupils evaluate their work Evaluation sheets
15 mins contribution and our group
Discuss the impact of lighting the piece could have
Extension on the work
task
Homework: Over Half term: Collect images of Greek Theatre, Greek Gods, Greek artefacts, Mythological imagery and

symbols. Create a college of them on x1 A3 sheet

Extension to next lesson:

Homework relate to next Unit: Directing Greek Theatre
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Evaluation Sheet One

Write 5 words to reflect on your learning throughout this unit of work?

Write about your understanding of the form and structure of Lorca’s Blood Wedding.

How have you contributed to the drama work created?

| have contributed to

How have 2 other members of your group contributed to the drama work created?

Group member 1

Group member 2
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Evaluation sheet two

How has the drama work you have created different in its use of theatre conventions than
previous work?

What ideas and themes are being communicated in your drama presentation?

How has another group used still image and rhythm in their drama work?

How has another group used symbolism to communicate a specific idea?
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THE BRITISH ASSOCIATION OF
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Guidelines for Dramatherapists working in education

July 2004
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Good practice

The following guidelines are intended to act as clear advice to all Dramatherapists working
in education but do not supplant any local or other procedure agreed with employing
authorities.

Dramatherapists should at all times consider the welfare of the child by showing
respect for their autonomy and welfare.

Good practice follows from standards established through training and maintained
by supervision, further relevant training and continued personal development.
Supervision is regarded as essential and it is highly recommended that therapists be
members of the British Association of Dramatherapists.

Dramatherapists must be state registered with the Health Professions Council

Records should be kept for the purposes of continuity of treatment and clarity of
thinking.

Referral Process

Dramatherapists shall at all times maintain responsibility for deciding on the suitability of
referrals for Dramatherapy, whatever the source of the referral.

It is important to be clear about the reasons for referral.

The referral process should be structured in a way that helps everyone concerned
clarify the issues.

The referral stage is an opportunity to check out everyone’s expectations of the
therapy. It is important to hold realistic expectations within the time span available.
Dramatherapists should ensure that they establish a clear working relationship not
only with the child but also with parents/carers and other appropriate professionals
involved in their care.

Be clear from the outset, which professionals you need to involve and make contact
with. Consider

- SENCO

- Class teacher

- Pastoral tutor

- Head of year

- Educational Psychologist
- Learning mentor

Be clear about the routes for referral e.g. self, student network, Heads of Year,
Management, SENCO, class teachers, parents, other agencies.
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Does your referral process include a referral meeting — if so, who is invited?

Design a clear referral form e.g. (see attached)
Be clear about how and when you will respond to all referrals.

Take time at the referral stage, listen to all concerned, make clear notes and make
considered decisions.

If dramatherapy does not seem appropriate, give clear reasons why not and state
where a more appropriate referral might be made.

If a referral is accepted it needs to be clear what happens next e.g.
Meeting with young person

Meeting with staff

Meeting with parents

Assessment

Practitioners must ensure that parents/carers are in full knowledge that their child is
attending therapy and are in full agreement with this.

Dramatherapists should be aware of, and agree to abide by, the relevant Child
Protection Policy. It is advisable to make contact with the relevant Child Protection
officer prior to work starting.

Contracts with employers

Dramatherapists have a responsibility to charge fees appropriate to their qualifications and
level of experience. To date (July 2004) there is no one pay scale for dramatherapists
working within education. Ongoing discussions are taking place to draw up a specific pay
scale with appropriate terms and conditions. In the interim dramatherapists will negotiate
contracts of employment with individual schools and services.

Refer to the Guideto Salary Scales and Fees for Qualified Dramatherapists working within Education

Contracts should make reference to

- Planning and preparation

- Sessions — length and number

- Process note writing

- Liaison meetings — length and number
- Review meetings

- Training for staff

- Report writing

- Length of contract
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- Hours worked — when arrive and when leave
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- Pay scale - fees
- Room and resources — see role of dramatherapist
- Confidentiality
- Child protection
- Equality of opportunity
- Cancelled sessions
(See attached for guidance.)

In the process of drawing up your contract it is advisable to keep clear notes during
meetings and send copies to your employer.

Discuss your contract with your supervisor in advance of any final agreement you
make.

Discuss and be clear about the arrangements for payment of fees

Know termly in advance training days, planned visits and events etc.

It is normal practice to start sessions in the second week of the term and finish
sessions in the penultimate week of term.

You may be in a position to negotiate a job description for a dramatherapy role in the
school or service.

It is current practice (April 2004) for dramatherapists who hold a teaching
gualification to be paid on teachers’ pay and conditions whilst being contracted to
work to a job description for a dramatherapist. (See attached)

Unless provided by their employer(s), Dramatherapists should ensure they have
professional indemnity and public liability insurance to cover them in the event of a
legal suit. They should ensure they are adequately covered in the event of other
claims that might be made against them or the owners of the premises in which they
work.

It is recommended that dramatherapists become members of a relevant Trade
Union.

Contracts with children and young people

Dramatherapy should not normally commence without the child understanding, in broad
terms, the nature, purpose and likely effects of the proposed intervention and then freely
consenting to it proceeding.

The child has a right to withdraw consent to the whole or part of the therapeutic process.
The Dramatherapy would then be completed in an appropriate way. Where the child is
considered by the Dramatherapist to be incapable of giving consent in the above terms, the
Dramatherapist should seek the agreement of all or some of the following persons: the
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primary carer, the primary professional, or the multi disciplinary team concerned.

Meet with the child or young person prior to embarking upon any assessment or
intervention.

Be clear with the child or young person whether it is an assessment, short term or
long term work, which is being considered.

State who you will have to talk to, under what circumstances and about what.
State whether you will be writing reports, for whom and what their contribution will
be.

Talk about the boundaries you will need to be working within.

Encourage the young person to state the boundaries they wish to work within.
Write down venue, dates, times and breaks prior to starting work.

Consider sending out written invitations to try out sessions before embarking upon
longer-term work.

Consider using RSVP with an invitation to start sessions so that the young person
can make a considered decision and then sign up to attend.

Draw up your behavioural contract during the first session, keeping a copy for alll
future sessions.

Encourage young people to take charge of drawing up and displaying the
behavioural contract and agreeing consequences if the contract is broken.

Assessment
Be clear about the difference between an assessment and short-term work.
Consider a 2 —4 week assessment period.
Always be alert to the possibility that expectations of further work are being set up.
Is further work a possibility and who will the work be with?
Who will receive the assessment report?
What assessment tools will you use e.g. spectograms, 6-piece story structure,
drama or play checklist, behaviour checklist?
Consider assessing group members on their own and in a group setting.
If you are to work with assistants, the assistant should be part of the assessment.

Role of the dramatherapist
Children and young people are used to working with teachers and teaching assistants
within school settings. It can take some time for them to understand the role of the
dramatherapist.

It is unhelpful to the dramatherapy to work in other roles within the school.

Things that endanger the role:

- Performing duties which conflict with the dramatherapy role e.g. playground duty,

detention rota
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- Participation in school events e.g. performances and outings

- Performing care duties e.g. first aid, toileting

Aspects of the dramatherapy role include:

- Assessments

- Individual work and group work

- Facilitation of groups e.g. peer listeners, circle of friends, anti bullying groups,
work discussion groups

- Participation in drop in centres

- Training for staff and parents

- Maintain written records on the process for individuals and groups

- Writing reports e.g. assessment, review, end of year

- Working with other staff to promote good practice in terms of emotional well
being

- Attending appropriate professional development and training

- Liaison with all relevant professionals e.g. SENCOs, learning mentors, teachers,
management, educational psychologists, social workers.

- Participation in student support networks

Dramatherapists have a responsibility to ensure that the space in which they practice
and the manner in which they work complies with all relevant Health & Safety
legislation. This specifically relates to the safety of any equipment or materials used,
the temperature of therapy rooms and the possible risks of cross infection.
Dramatherapists should carry out a risk assessment prior to starting therapy with
each child.

Work will take place ideally in a dedicated therapy room appropriate to individual or
group work. Dramatherapists have a responsibility to ensure that a minimum
standard is maintained for any room used for therapy i.e.

1.

The room is able to be made private, distraction free and free from
interruption,
The room has guaranteed availability for the course of the therapy

3. Resources and equipment are close to hand

. Where more than one room is to be used that the practicalities of moving and

setting up resources and equipment is appropriate

Confidentiality
Be clear with all concerned about what will be shared and what kept confidential.
Be clear with all concerned about the child protection policy you will be working to.
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With the child or young person state in simple terms who you will talk to, when, about
what and why.
Tell the child or young person who will receive reports and what they will contain.
Ensure that the room you are working in has adequate levels of privacy and that the
work will be free from interruptions. Take care that in establishing a private
workspace that you are not placing yourself in a vulnerable position.
Ensure that artefacts created by the children and young people are stored safely and
kept private.
Dramatherapists should keep adequate records about the child, and to ensure
confidentiality, these should be kept safely under locked conditions. If any
information is stored on computer disks, therapists should ensure they conform to
the requirements of the Data Protection Act.
Explain to all concerned how you will maintain confidentiality for the children whilst
sharing relevant information with professionals and parents/carers.

Liaison
Liaison time is a valuable opportunity to ensure that the work with the specific
individual or group is as effective as possible but it can also make the difference
between the dramatherapy within the school or service surviving long term.
Work with children and young people needs to connect up. The work is private
but not secret.
Consider arranging regular liaison with professionals and parent/carers.
Think about how you will communicate with all the relevant professionals.
Liaison is as important as the actual work with the child or young person and
therefore needs to be planned into your schedule.
Careful planning and preparatory work with staff before the dramatherapy starts
can prevent pitfalls, which may compromise the work.
Clear routines for children and young people leaving lessons and returning to
lessons are vital. Think with all concerned about what routine best suits everyone.
Punctuality is very important and it is vital that it is understood that therapy is
unconditional i.e. therapy cannot be withheld as a punishment.
A school is not a clinic. Maintain those boundaries, which are essential but be
prepared to be flexible so that dramatherapy can survive and thrive within your
particular school or service.
Ensure that positive outcomes of therapy are made known.
Relate the positive outcomes of therapy directly to the learning process and the
raising of achievement.
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Report writing
B. Considerations before you write the report:

It is vital that it is known who the report is for and the purpose it serves e.g. is the
information for staff only or for parents? Who might see the report in the future? Do
you know where all the copies go?
Reports need to bear in mind the child/ young person who is being worked with and
how they will feel about the report.
Will the child/young person be forewarned at the start of the work that there will be a
report written and be told who will read the report?
Will the child/ young person be given an opportunity to see the report/negotiate on
the final content/comment on the report/add to the report?
Will there be an evaluation by the child/ young person attached to/as part of the
report?
Where you are writing a report for a young person who has attended a group do not
write reports with all the young people’s names on. They can find their way into
school files and it is unacceptable to have other children referred to in an individual’s
file.
It is important to set the work in a context... this report might well be read by people
e.g. educational Psychologists, who know nothing of the context i.e. was the therapy
a one off number of sessions or long term work? Context might include: short or long
term, assessment, size of group, previous therapy input, one off project, closed
group, open group, weekly, length of session, how referred/selected.
Headings ease reading.
Recognise the limits of the report e.g. keep child protection and disciplinary issues
separate.

C. Guide to writing the report.
Mark the report CONFIDENTIAL
Indicate the purpose of the report e.g. Annual Review Report, End of term
Give dates of therapy work
Aims and objectives — both generally of the work and specifically of the work with this
child/ young person
Reason for referral made clear in order to understand how useful the work is and to
make sense of the description of the work
State number of sessions available and number attended
Punctuality
Balance the positives with the difficulties and do not shy away from what needs to be
worked on
Engagement
Relationships



52 BN AL BRI B B A P et — U ER G b
A description of the work. Write down something of what you did, describe it and yet
do it in a way, which the young person is willing to have shared. Reports where
examples are given bring the work to life and provide readers with a clearer picture
of what the work is about
Conclusions

Recommendations — be careful about what you are able to recommend if this
involves another specialism. Should dramatherapy be made part of the Special
Educational Needs Statement of this young person?

Conclusions and recommendations are very important specifically WHAT NEXT?
Make it clear what you have done i.e. referred on to another professional/ ended
work/ opportunities for further work/ made known concerns to specific person

Make it clear how long you are contracted to work for, how it will be decided whether
there will be further work, how it will be evaluated.

Indicate opportunities/ availability for discussing issues arising out of the report with
you.

Date and sign your report.

Appendices

Pay Guide
Contracts

Job Description
Referral forms
Contact information

a s wbdhPRE
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Guide to Salary Scales and Fees for Qualified Dramatherapists working within Education

Private Practice
Recommended rates for Dramatherapists in private practice:
Dramatherapy session £35 - £55 per hourly session
(Session either one to one or group - with four students to one therapist)
Mileage 35p-45p per mile
Travel ime £15-£20 per hour
Initial planning meeting £35 - £55 per hour
Attendance at other meetings £35- £55 per hour
Reports for Annual Review/PSP £30 - £40 per hour
Daily Rate
Full Day £170-£250 per full day
Half-day £85 -£125 per half day

Full Time Employed Dramatherapist
Recommended rates for Employed Dramatherapists.
Starting salary £27,500 inclusive of school holidays and periods of absence fromwork
in consequence of unforeseen sickness or injury.
With additional remuneration for:
Number of years of professional experience
Academic qualifications (in addition to dramatherapy qualification)
Years in the post
Completion of 40 hours of clinical supervision
Full membership of BADth
Areas of responsibility in school, including
>in-service training
>reports for Annual Reviews
>attendance at Annual Reviews
Sliaison with parents
Sliaison with teachers/SENCo/other professionals
>contributing to policy documents
>co-ordinating the work of others
>supervision of other therapists
Supenvision
All dramatherapists should attend regular supervision, the cost of which may be claimed
Supenvision £30- £55 per hour



54 BNRIFRARL BRI IR AW R A P R —ER G b

Please Note

The recommended pay scales are in respect of work carried out by professionally qualified,
State Registered Arts Therapists - Drama

Post —graduate qualification is an essential requirement for professional registration.

BADth Education Sub Committee

The BRITISH ASSOCIATION OF DRAMATHERAPISTS, Waverley
Battledown Approach, Cheltenham Glos, GL52 6RE Tel 01242 235515

Email Badthl@aol.com

October 2003

Dramatherapy Contract

Between School and

Please read terms and conditions of contract and sign to show acceptance.
The general aims of a Dramatherapy session will include

Building self-confidence and self esteem

Building trusting relationships

Working towards increased emotional literacy, social skills and co-operation

Developing communication skills, verbal and non verbal

Expressing and exploring feelings

Opportunity to develop creative skills and a creative vocabulary

Working with the imagination

Working safely with clear boundaries

Exploration of choice, self responsibility and affirmation of self and group

Opportunity to conceptualise inner processes in the outer world
Good Practice
i) Therapeutic sessions are planned prior to arrival, but will remain flexible and child-led.
i) There will be an informal feed-in and feed-out with an available staff member before and after
sessions. The purpose of which is to give a general overview of any incidents or occurrences that
may have or may be affecting the group or individual children attending the session.
iii) Reports are made available to relevant staff and professionals at the pre-arranged intervals
throughout the intervention.
iv) | am involved in regular supervision with an outside qualified supervisor and this runs for the
duration of the term or therapeutic intervention.
v) | work within the BADth Code of Conduct and also follow guidelines set by the CPSM and
Sesame Institute.
vi) I will be on site as stated in each term’s Plan of dramatherapy work
Confidentiality
i) I will maintain confidentiality whilst showing an awareness of issues of child protection and a
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commitment to follow team and service procedures in this area.
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i) Feedback will be of a general nature. Specific incidents and disclosure will not be fed back unless
they fall within the specifications as stated above.

Equal opportunities

i) 1 will respect all individuals as such, regardless of gender, ethnicity, ability, position in hierarchy, or
sexual orientation.

ii) | recognise and respect personal, cultural, ethnic and religious views and beliefs of clients and
make positive use of material from these sources within the sessions.

Touch

i) It is in the nature of dramatherapeutic interventions that clients may touch each other and the
therapist and that the therapist may touch them in an appropriate non-sexual manner.

i) 1 will make the above clear to clients before the treatment commences.

Responsibility to clients

As a dramatherapist | recognise that personal distress which may arise, as part of the treatment
process is distinct form physical or mental distress occasioned by malpractice.

Behaviour

i) The dramatherapy intervention will provide an opportunity for controlled release of emotions and
or behaviour, which may be impeding the child’s access to education, along with, the opportunity for
the pupil to work towards, increased emotional literacy.

i) During the therapeutic intervention clients will have the freedom to exhibit behaviour during the
session, e.g. swearing, which may not be acceptable to exhibit in school. As therapist | will set firm
boundaries, which will enable clients to explore and express behaviour during the session whilst
maintaining an awareness that this behaviour will not be acceptable outside the session.

Consent to treatment

Treatment should not normally commence without the client understanding, in broad terms, the
nature purpose and likely effects of the proposed treatment and freely consent to it proceeding.
Parental consent must be sought by the school (preferably in writing) before intervention can

commence.

Health and Safety

i) I will be aware of my own and client’s safety and encourage care to be taken of the room, each
other, and ourselves in the session.

ii) 1 will avoid taking any unnecessary risks.

i) 1 will familiarise myself with the fire drill of the venue | am attending, leaving the exits clear.

iv) High standards of personal hygiene will be maintained for everyone involved with the sessions.
v) | will familiarise myself with where the first aid box is kept and which staff are qualified to assist in

an emergency.

Therapeutic space
i) The sessions will be weekly, held on the same day in the same room at the same time.
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ii) Privacy. The room shall be private and free from interruption and (undesired) observation.

Payment

i) All planned sessions must be paid for, unless at least seven days notice of cancellation has
been given.

i) Payment shall be monthly by cheque

i) | have self-employed status therefore tax and National Insurance Contributions must not be
subtracted

iv) End of term reports shall be written off site and charged for as per half a day.

I am committed to the Sesame Method of drama and movement therapy. The Sesame Method
uses storytelling, improvisations, role enactment, games, movement exercises, voice exercises,
drawing and music to allow safe exploration of emotions, feelings and thoughts. This is achieved
through the development of a warm and trusting relationship between the therapist and the
child/children attending the session.

The Sesame Method of drama and movement therapy is to work non-confrontationally through the
art form. This allows the child to open up to ways of development and healing without spoken
battles and loss of face for the child.

This is based on the assumption that it is possible to recognise and come to terms with inner
problems through an indirect rather than a direct approach to them. Through the enactment of a
symbolic story, the child is given a space to acknowledge and accept these feelings as their own
and find more positive ways of coping with them. Through improvisation and role-play within
sessions children are given an opportunity to expand their repertoire of actions and responses.

| have read and agree to conditions stated above

SIGNEA. ... (Head teacher /for and on behalf of Senior
Management)
SIgNE. .. (Therapist)

Please photocopy and return to therapist- retain original copy.
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CONTRACT FOR ACADEMIC YEAR , FOR

DRAMATHERAPIST i vrevrrreeaes AT

SChOOIl i e

This contract is between Head Teacher... ... Schooland.................ooenne . State Reg. Arts

Therapist (Dramatherapy) Of.........coeieiuiii e

It covers all dramatherapy and emotional support work done with pupils and teaching staff
By o, during the academic year, September 3rd 2001 — end July term 2002.
Hours and times:

The work is for twelve hours a week, Thursdays and Fridays.

Equal Opportunities

Members of BADth (The British Association of Dramatherapists) work with an intrinsic
understanding of this in their work.

Parental Permission

All therapeutic work and dramatherapy treatment requires parental permission first. All therapeutic
work is at the decision of the dramatherapist. Work with parents is an important part of the work and
at times support is offered to a parent/carer individually as part of this.

Confidentiality

Therapeutic work remains confidential to client and therapist.

Accountability

Work is discussed with staff and at times parents in general ways that contribute to the well-being of
the young clients and their accessibility to social skills and the curriculum. See below for Annual
Reviews, IEPs and end term reports.

Cancellations

These need to be at least one week in advance of work or full fee is due.

Personal Indemnity, Tax and NI

....................... is self-employed and pays these herself.

The nature of dramatherapy and the arts therapies

Dramatherapists recognise that personal distress may arise as a part of an agreed treatment
process. This is distinct from physical or mental distress occasioned by malpractice or cruel
behaviour.

NB. An average proportion of 1 hour client face-to-face time, to 2 hours admin. time for all note
taking, assessment, parental meetings, meetings with staff, report writing, liaising with the
EPService and Social Services, Child and Family Consultation Service, etc. is suggested for the
effectiveness of the work.

BADth Code of Ethics is attached.

Annual Reviews, IEPs and end of term reports will be provided as requested by the SENCO.
Evaluation sheets sent to staff and filled in by students are to check on effectiveness of work. Work
effectiveness may not always be a criterion.

Payment

This is invoiced monthly and a request for prompt payment is made through the Bursar.

Rooms booked

It is an important part of the work that rooms are agreed and kept to. Wherever this is impossible (at
times of examinations), a request is made that clients can be prepared for change or absence of a
session.

Privacy

Privacy for sessions is essential, apart from Drop In Club.

Fees:

Supervision is an important part of this work.

SIgNEA. ..
State Registered Arts Therapist

SIgNed. ...
Head teacher
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DRAMATHERAPIST
PRIMARY SCHOOL FOR CHILDREN WITH SEVERE LEARNING DIFFICULTIES

JOB DESCRIPTION

POST:

Dramatherapist

SALARY:
CPS + 2/3 Responsibility Points (depending upon experience)

HOURS:
0.6 — days to be negotiated

PRINCIPAL DUTIES:

To work with all classes across the school to provide dramatherapy. This will entail working
with small groups of children between 3 — 11 years of age. The nature of the input i.e.
whether 1:1 or small group work will be at the discretion of the therapist and in negotiation
with the Head teacher. It is not expected that all classes will receive input during the course
of one week. It is expected that all classes will be able to make referrals and that children will
be prioritised for assessment during the course of the academic year. The therapist will work
with teachers and/or classroom assistants and the promotion of a collegial approach is a key
requirement of the post.

To compile a written document of the aims of the therapy.

To keep written records on the process for each individual, group and individuals within the
groups.

To submit a written report for the annual review of each child and, where appropriate attend
the annual review meeting.

To work alongside staff and promote good practice in terms of the emotional well being of
the children.

To contribute to staff in-service training on aspects of dramatherapy.

To attend appropriate professional development and training

To be conversant with the aims of the school as outlined in the School Development Plan
and contribute to the development of these aims where appropriate
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To be aware of the current developments within the area of dramatherapy and disseminate
information where appropriate

To liaise closely with the Head teacher on the role of the Dramatherapist within the school
and advise on how the role can be developed to optimum effect

To liase with other professionals and agencies within the school and attend meetings where
appropriate

To provide information and liaise with parents about the role of the dramatherapist

To attend staff and class team meetings on the days the therapist is in school

To attend out of school activities which are designated as “directed time” e.g. parents
workshops on a ratio commensurate with the part time nature of the post

PROFESSIONAL REQUIREMENTS

Qualification & experience of dramatherapy

State Registration with Health Professions Council

Experience of working with a wide range of special needs, including severe learning

difficulties

School based managerial experience

School based experience of liasing with a range of professionals e.g. speech therapists,

physiotherapists and educational psychologists
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A sound working knowledge of relevant special needs legislation, particularly the Code of

Practice and its implication for Formal Assessment Procedures and Annual Reviews

Proven experience and ability to write concise and accurate reports on children’s progress

PERSONAL REQUIREMENTS

A good sense of humour

A belief in the importance of working in teams

A commitment to child centred approaches

An ability to be flexible and respond positively to change and development

An ability to work cooperatively with a wide range of people across the school

A willingness to contribute to the wider life of the school
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THE BRITISH ASSOCIATION OF

DRAMAtherapists
L wananarhadih oo aile

PROTOCOL FOR DRAMATHERAPY
PRACTICE IN SCHOOLS

Produced by the British Association of Dramatherapists and The

Sesame Institute

February 2006


http://www.badth.org.uk
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ALL DRAMATHERAPISTS PRACTISING IN SCHOOLS MUST LEGALLY BE STATE
REGISTERED WITH THE HEALTH PROFESSIONS COUNCIL www.hpc-uk.org (go to
the online register to see registered arts therapists)
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Working Conditions

A suitable space which is consistently available, safe, confidential and uninterrupted is
essential along with a set of keys for the therapists’ use. This room should be available for
the duration of the time the therapists are in the school.

Number of sessions

1. Maximum number of therapy sessions per school day.
5 individual sessions (e.g. 30 / 50 mins + 15mins recording)
1 group session (e.g. 45mins / 1 hr + 30mins recording) and two individual
sessions (as above)
3 groups (e.g. 45mins/ 1hr + 30mins recording)

These sessions should be tailored to the needs of the school. For example older children
may require up to an hour session + 15 minutes recording or very young children might
need a shorter group session, or, a high functioning group might benefit from an hour and a
half session.

Time for chaperoning to and from therapy sessions should be taken into account along with
lifting and hoisting where necessary. (Individual therapists may negotiate whether clients
are brought by a staff member/ the therapist/ come unaccompanied.)

Where longer sessions are provided and / or where there are issues with escorting or supporting

students fewer sessions will be possible.

Working Hours

6, hours contact time including a lunch break. Usually 9am — 3.30pm plus directed time on
top. In practice this means 8.30am — 4pm (or 8.45am — 4.15pm depending on school time
table, Primary, Secondary, PRU, Special Education)

Administration:

Time needs to be set aside within the working week for administration.
To work effectively there will be ongoing administration which will vary week to week and
may include:

0 Letters — parents/professionals

o Phone calls — parents/professionals

o0 Up keep, cleaning, repairing of therapy materials

0 Preparation for supervision
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0 Preparation for reports —reports to be written in directed time for dramatherapists
employed by schools and or written separately off site and charged for
dramatherapists who are freelance.

Liaison

Time needs to be set aside within the working week for liaison.

1. There must be a named link person in school e.g. SENCO (essential)

2. Therapists should meet with link person and/or therapy team once a week
(essential)

3. Pre and post session feed in and out with co-workers, assistants, learning mentors
involved in dramatherapy sessions (essential)

4. There is an expectation that therapists will be invited to Annual Review and progress
meetings (internal and external). In practice it is usually not possible to attend all
meetings because these may be held when therapy sessions are running. However
the therapist may think it important to attend certain individual meetings and may, in
consultation cancel a session in order to attend. Alternatively, a particular meeting
might be re-scheduled to enable the therapist to attend or therapist should submit a
written report.

5. Therapists should be aware of and in contact with any professionals linked to clients
e.g. social workers, mentors etc They should attend multi agency liaison meetings
regarding clients (or submit written feed-in if not possible to attend)

Meeting and talking with parents

Meeting with teacher in charge of pastoral support (essential)

Attendance at staff meetings and briefings (desirable)

Meeting with head teacher (essential)

10.Meeting with other professionals (desirable)

11.INSET days run by the school: to be negotiated with Heads in advance on the basis
of their relevance.

11.Attendance at parent’s evenings to be negotiated.

12.A list of term dates, events trips and INSET days which might affect sessions

should be given to the therapist by the school

© ©® N

Responsibilities

Therapists have specific roles within the school. They share a responsibility for the well
being of the students. During the transition between classroom and therapy room the
therapist needs to be mindful of whole school discipline procedures (no chewing gum or
hats) and maintain a commitment to follow these in order to facilitate the reintegration of the



o]

AR %454 2007.10.02 - 2008.01.26 65

student into the school day.

Therapists should not take on any teaching or teaching assistant duties e.g. class registers,
supervision of break or lunch duties, cover lessons, assemblies or school performances,
invigilation of exams or detentions. This .applies also to dramatherapists who have
qualified teacher status. This is fundamental to maintaining the boundaries, which are
integral to the success of the therapy.

Child Protection

Dramatherapists should be aware of, and agree to abide by, the relevant Child Protection
Policy of the school and Local Education Authority. It is essential to make contact with the
relevant Child Protection officer prior to work starting.

Length of intervention

The minimum duration of a dramatherapy intervention should be a term; this is roughly
between 10-12 sessions. ldeally sessions should continue for two to three terms. This does
not include the initial assessment period, (see Assessment — Guidelines for
Dramatherapists Working in Education page 6).

Endings are integral to the therapy process; time needs to be given to allow a good enough
ending.

Supervision

All therapists are expected to have professional supervision in order to practice. There is a
recommendation for newly qualified therapists to have one-hour supervision per every 10
hours of clinical practice. Realistically, therapists need to meet with their supervisor at least
6 hours per term depending on their caseload.

Where possible therapists should meet the supervision requirement within their directed
time. In practice supervision may often be at some distance, including considerable travel
time, and may thus need to take place on non working days or evenings. Supervision costs
should be built into therapist’s salary or the school should pay part or all of supervision
costs depending on therapist’s contract.

In addition to personal supervision it is important that some team supervision is provided. It
is suggested that therapy team supervision is arranged. This needs to be arranged so that
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it would not disrupt the continuity of therapy sessions. If an outside consultant is invited,
costs to be discussed with school’s Head teacher.

Training

o Continuing professional development is essential and is a requirement of The Health
Professions Council.

o0 Therapists need to be proactive in seeking relevant further training, which can be
accessed through their professional organisations.

o Funding can be sought from local authority training budgets, from the therapist’'s own
budget and from the schools by negotiation.

o Timeinvolved —
o If some relevant training is available on a day when therapists are working they

should negotiate with the Head to use a working day.

o Consideration will be given to offering training days in lieu to compensate for
substantial professional development out of working hours,

o In addition therapists need to use their own time for attending long-term further
training.

Offering INSET:

There is an expectation that therapists will provide INSET in their schools. It is desirable to
offer at least half a day per year in each school. This will help in integrating therapy within
the schools.

Therapists can offer INSET in other settings by negotiation, with both preparation and
delivery time being paid for.

INSET could be organised jointly with the other therapists within the Borough.
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Student Placement:

Student placement can offer a valuable extra therapy resource for the school. Schools
should provide a named link person in school, i.e. the employed fully qualified
Dramatherapist. In order for the placement to be successful time needs to be allocated for
planning and organising the following:

o Assessment of children who may be suitable for the student placement
Liaison with school teaching staff
Liaison with the students’ college
On site supervision for students
On site line management of students
Writing reports, on going assessment and marking of reports required by the training
college

o O 0O O o

Exclusions

Internal: it should be agreed that if a student is excluded internally that they are released
to attend the therapy session as part of their behaviour support plan. Attendance at therapy
sessions cannot be used as a sanction or reward.

External: in the event of a student exclusion the therapist should be informed.

Senior Management

In order for the therapy to be fully integrated in the school it would be helpful for therapists
to have some representation at Senior Management level. Head teachers and therapists
might consider whether there are particular meetings to which the therapist may have a
relevant contribution at the same time it would be appropriate for a Head teacher or senior
member of staff to sometimes attend therapists’ meetings.

OFSTED

During whole school inspections such as OFSTED it can be useful for the inspectors to speak
therapist or the student(s).

Inspectors will be interested in the contribution of the therapy to the child’s overall progress; the rel
of the therapy to the school’s curriculum, the relationship and interaction between therapists and
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and the specific objectives identified in an education, behaviour or care plan which might relate to
of therapists. The Special Needs Team at OFSTED recognise the confidential and sensitive nature

of the work of therapists and that observation of therapy sessions is not appropriate.

Therapists have sometimes provided inspectors with examples of work on audio or video t:
advisable to talk through such recordings with the inspector to explain what it is that they are

hearing.

Salaries

At present the British Association of Dramatherapists is in negotiations with the union
Amicus to discuss implementing a specific pay scale for dramatherapists working in
Education. For information on salaries please see Guidelines for Dramatherapists working
in Education (appendices page 10).

Dramatherapists working in school should work within the parameters of the 5 principles
outlined in the Government paper EVERY CHILD MATTERS.

Dramatherapists working in schools should familiarise themselves with:

the Common Core Skills and Knowledge (required by the DfES for the Children's
workforce)

the Common Assessment Framework (specifically the implications within this for the
sharing of information on all children)

For further information on

(0]
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Good practice

Referral process

Contracts with employers

Contracts with children and young people

Assessment

Role of the dramatherapist

Confidentiality

Liaison

Report writing

Appendices — pay guide, contracts, job descriptions, referral forms, contact
information, code of practice (see copy in recent Prompt)
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Please consult:
The British Association of Dramatherapists Guidelines for

Dramatherapists Working in Education

The British Association of Dramatherapists Code of Practice

Available from

Talya Bruck 0208 449 5723 tlrosenbaum@hotmail.com
Dimpi Hirani 0208 2041512  dimpi5@hotmail.com
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APPENDIX 1

Examples of Dramatherapy Working Days.

PRIMARY SCHOOL -INDIVIDUAL AND GROUP

Time Dramatherapy work

8.30 arrive | Feed intime

9-9.30 Session One 1:1

9.30-10.30 | Process notes. Session turn around chaperone clientsto and from sessions.

10.30-11 | session Two 1:1

11-11.45 | Process notes. Session turn around chaperone clients to and from sessions. School
mid morning break possibility of liaising with teachers

11.45-12.15 | Session Three 1:1

12.15-1.30 | Process notes. Session turn around chaperone clients to and from sessions School
Lunch break

1.30-215 | session Four Group

2.15-3.30 Meetings/liaison and administration

PRIMARY SCHOOL -INDIVIDUAL, GROUP AND PAIR

Time Dramatherapy work

8.30 arrive | Feed intime

9-9.30 Session One 1:1

9.30-10 Process notes. Session turn around. Chaperone clients to and from sessions.

10-10.30 | session Two Pair

10.30-11.30 | process notes. Session turn around. Chaperone clients to and from sessions.
School mid morning break

11.30-1.30 | Meetings/liaison and administration
School Lunch break

1.30-2.30 | session Three Group

2.30-3.30 | Process notes. Feed back time
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SECONDARY SCHOOL Sessions must be tailored to specific school timetable.

Time Dramatherapy work

8.20 arrive Attend staff briefing as necessary. Reminder notes in registers.
Pl 855955 Session One 1:1

P 29.45-10.35 Process notes. Session turn around*.

BREAK 10.35-10.55

P310.55- 11.45 Session Two 1:1

P4 11.4512.35 Process notes. Session turn around.

LUNCH

12.351.25

P51.25-2.20 Session Three Group (Ideally facilitated by two therapists**)
P6 2.20-3.30 Processing /liaison and administration

*SJudents to make their own way to and from sessions

** \Where enough rooms are availableit is possible for two ther apist to share the whole day providing four oneto one

sessionsin the morning and agroup in the after noon

DRAMATHERAPY REFERRAL FORM

Child’s name:

Name of referrer:

Age of child:

Child’s tutor:

Reason for referral:

Class/Form:

Relationship to child:

Child’s Phone no.

Why do you think this child will benefit from the dramatherapy programme?

Significant family involved in child’s life? (Has consent been given?)

Background information such as attendance, punctuality, EBD, bereavement, child

protection register etc:

Other agencies or programmes involved past or present?
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Other relevant information for group work:

CONFIDENTIAL
Dramatherapy Intervention Pupil Referral Form

Pupil’s Surname Parents’/carers’ names

Forenames

Date of birth Male Address
Female

Year group and class

Classteacher

Ethnicity

Is English an additional language? Yes/No (Please circle)

School Telephone number

Link teacher Educational Psychologist

Code of practicestage 1 2 3 4 5 (Please circle)

Other agencies involved

Date referred Referred by

Reason for referral/concerns

Headteacher Signature SENCO / Link Teacher Signature




